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Pupil premium strategy statement – Bethersden Primary 

School – 2022-2025  

This statement details our school’s use of pupil premium (and recovery premium for 

the 2022-2025 academic year) funding to help improve the attainment of our 

disadvantaged children.  It outlines our pupil premium strategy, how we intend to 

spend the funding in this academic year and the effect that last year’s spending of 

pupil premium had within our school.   

School overview  

Detail  Data  

School name  Bethersden Primary School  

Number of children in school   134 

Proportion (%) of children eligible for pupil premium funding  25% (34)  

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended)  

2022-2025  

Date this statement was published  December 2022  

Date on which it will be reviewed  September 2023  

Statement authorised by  Toni Browne, Interim Executive 
Headteacher  

Pupil premium lead  Michelle Rockingham 

Governor / Trustee lead  Jenn Read, Annabelle Rogerson 
and Keith Brannan - Governor 
leads for Pupil Premium  

Funding overview  

Detail  Amount  

Pupil premium funding allocation this academic year  £41,190  

Recovery premium funding allocation this academic year  £3878.75  

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable)  

£0  

Total budget for this academic year  £45, 068.75  

 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year  

N/A. 
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Part A: Pupil premium strategy plan  

Statement of intent  

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve high attainment across all subject areas. The 
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 
goal, including good or better progress for those who are already high attainers. We 
recognise that, with the current cost of living crisis, there are other children within 
our school who face similar challenges. The activities we have outlined in this 
statement is also intended to support their needs, regardless of whether they are 
disadvantaged or not. High-quality teaching is at the heart of our approach, with a 
focus on areas in which disadvantaged pupils require the most support. This is proven 
to have the greatest impact on closing the disadvantage attainment gap and at the 
same time will benefit the non-disadvantaged pupils in our school. Implicit in the 
intended outcomes detailed below, is the intention that non-disadvantaged pupils’ 
attainment will be sustained and improved alongside progress for their disadvantaged 
peers. Our approach is responsive to common challenges and individual needs, rooted 
in robust diagnostic assessment, not assumptions about the impact of disadvantage. 
The approaches we have adopted complement each other to help pupils excel. To 
ensure they are effective we:  

• Provide children with an enriched and varied curriculum which provides 

opportunities for disadvantaged pupils to attain a rounded view of the world  

• Ensure disadvantaged pupils are challenged in the work that they’re set  

• Act early to intervene at the point need is identified  

• Anticipate needs such as Speech and Language and pro-actively screen all 

children in Reception. 

• Adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

• Give pupils the best possible start with targeted support and small classes 

• Provide all children with high quality teaching 

• Use small intervention groups to target additional needs in pupils to help close 

the attainment gap between different pupils in school 

The challenges facing children on Pupil Premium and low-income families have 
increased in recent years following the impact of the COVID lockdowns and this has 
served to widen the gap between Pupil Premium children and their peers which is now 
at a ten-year high. We strive to close this gap as much as is possible. 
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Challenges  

This details the key challenges to achievement that we have identified among our 

disadvantaged children.  

Challenge 
number  

Detail of challenge   

1 
 

Assessments, observations, and discussions with children indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged children. In turn, this leads to a lack of understanding 
of the wider-world which is required to underpin their learning 
journey. Significant numbers are below age-related expectations in 
both reading and writing across all year groups.  These are evident 
from Reception through to KS2 and, in general, are more prevalent 
among our disadvantaged children than their peers.  

2 Parental lack of engagement with school. Some of our PP Pupils join 
the school significantly below the starting points of their Non-PP peers. 
Some of our pupils have lacked the opportunities to experience early 
enriching experiences. This sometimes results in them having a less 
rounded view of the world. 

3 Assessments and observations with children and discussions with RWI 
teachers suggest disadvantaged children generally have greater 
difficulties with phonics than their peers. In 2022, 83% of the cohort 
achieved the required mark in the PSC compared to 60% of children who 
are disadvantaged which was below the national average for this cohort.  
This negatively impacts their development as readers.   

4 Internal and external assessments indicate that attainment among 
disadvantaged children is significantly below that of non-disadvantaged 
children.   

5 Some of our PP Pupils have struggled with mental wellbeing partly due to 
the effects of lockdown. The gap created by lockdown has impacted 
these pupil’s mental wellbeing as well as their academic achievement. 

6  Our analysis shows some disadvantaged children and families need 
additional support to secure and sustain better punctuality and 
attendance. Our data shows that attendance is lower for children 
entitled to pupil premium funding compared to those not.  

7 Some of our PP Pupils struggle to engage with learning due to poor 
concentration, poor self-motivation, difficulties with behaviour for 
learning and low levels of aspiration. 

8 Some PP Pupils’ families struggle to engage fully with school and other 
professionals. High levels of family support required across the school 
community resulting in pupils who are emotionally and socially vulnerable 
and less likely to thrive academically. 
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Intended outcomes   

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved.  

Intended outcome  Success criteria  

To improve oral language skills and 
vocabulary among disadvantaged children 
by providing a language-rich curriculum 
for all children, thus increasing 
understanding of the wider world.   

Assessments and observations will 
indicate significantly improved oral 
language among disadvantaged children. 
This will be evident when triangulated 
with other sources of evidence, 
including engagement in lessons, book 
scrutiny and ongoing formative 
assessment.   

Standardised vocabulary test scores will 
reflect our ambition to reduce the 
attainment gap between disadvantaged 
children and their peers to no more that 
10%. This will be benchmarked against 
age-related expectations, within a 
context of high attainment for all 
children.   

  

To improve reading attainment among 
disadvantaged children. All disadvantaged 
children leave Bethersden at age related 
expectation for reading  

  

Improved phonics attainment among 
disadvantaged children by providing 
intensive support in small groups and 
one to one with the aim to supporting 
children to catch up with their peers.   
 

KS2 reading outcomes in 2024/25 will 
show that more than 65% of 
disadvantaged children meet the 
expected standard. At KS1 60% of 
disadvantaged children achieved the 
expected standard. 
  

To improve maths attainment for 
disadvantaged children at the end of KS2, 
by providing confident use of maths talk 
and maths fluency.   

KS2 maths outcomes in 2024/25 will 
show that more than 65% of 
disadvantaged children met the 
expected standard.  

At KS1 63% of disadvantaged children 
achieved the expected standard.  
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To achieve and sustain improved 
wellbeing for all children in our school, 
particularly our disadvantaged children.  

Sustained high levels of wellbeing for 
2024/25 will be demonstrated by:  

• qualitative data from child voice, 
child and parent surveys and teacher 
observations  

• a significant increase in 
participation in enrichment 
activities, particularly among 
disadvantaged children      

To achieve and sustain improved 
punctuality and attendance for all 
children, particularly our disadvantaged 
children.  

Sustained high attendance from 2024/25 
demonstrated by:  

• the overall attendance rate for all 
children being more than 96%, and 
the attendance gap between 
disadvantaged children and their 
non-disadvantaged peers being no 
more than 1%.   

• the percentage of all children who 
are persistently absent being below 
5% and the figure among 
disadvantaged children being no 
more than 1% lower than their peers.  
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Activity in this academic year  

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above.  

Teaching (for example, CPD, recruitment and retention)  

Budgeted cost: £36,000 

 

Activity  Evidence that supports this approach  Challenge  
Number (s)  
addressed  

Oral language interventions to 
improve pupil engagement and 
attainment by improving the 
quality of classroom talk. Oral 
language approaches might 
include:  

• targeted reading aloud and 
book discussion with young 
children;  

• explicitly extending 
children’s spoken 
vocabulary;  

• the use of structured 
questioning to develop 
reading comprehension and 
understanding of the wider-
world; and  

• the use of purposeful, 
curriculum-focused, dialogue 
and interaction (e.g. use of 
maths talk).  

• Children in EYFS will be 
screened for speech and 
language using Speech Link 
and the school will 
investigate using NELI to 
support identified children.  

Low cost/high impact.  

  

 

Oral language interventions can have a 
positive impact on children’s language skills. 
Approaches that focus on speaking, listening 
and a combination of the two show positive 
impacts on attainment.  

  

Evidence:  
  
A trial found consistent, positive effects in 
English, science and maths for all children in 
Year 5, equivalent to about 2 months 
additional progress.   
 
Speech Link is a tool which helps identify 
children with speech and language issues in 
the first term of EYFS.  
  

https://educationendowmentfoundation.org. 
uk/projects-andevaluation/projects/dialogic-
teaching  

  

 

 

  

1, 4 and 7  

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
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Continue teaching for “maths 
mastery” which is characterised 
by teacher-led, whole-class 
teaching; common lesson content 
for all children; an emphasis on 
use of maths language and talk; 
and use of manipulatives and 
representations.   
  
Any children who do not achieve 
mastery are provided with extra 
support through a range of 
teaching strategies such as more 
intensive teaching, tutoring, 
peer-assisted learning, small  
group discussions  
  

Low cost/high impact.  

  

  

The impact of this approach is, on average, 
and additional five months of progress, 
although there is a lot of variation behind 
this average.  The approach is less effective 
when the pupil works at their own pace and 
is more effective when given opportunities 
to work in small groups to take 
responsibility for their own progress.  

  

We use the Power Maths scheme which is 
accredited by the DfE.  Our implementation 
of maths mastery is supported by the Kent 
Maths Hub.  

  

Evidence:  

https://educationendowmentfoundation.org. 
uk/education-evidence/teaching-
learningtoolkit/mastery-learning  

  

4 and 7.  

Improve the quality of social and 
emotional (SEL) learning.  
  
SEL approaches will be embedded 
into routine educational practices 
and supported by professional 
development and training for 
staff.  
  
Low cost/moderate impact  

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers).  

  

Evidence:  

EEF_Social_and_Emotional_Learning.pdf(edu 
cationendowmentfoundation.org.uk)  

  

5 and 2 and 
7.  

Accelerate progress in KS1 and 
KS2 in Reading, Writing and 
Maths.  

Continue to use Accelerated 
Reader, Spelling Shed, TT 
Rockstars / Numbots and Vipers 
for pupils, providing support 
towards the teaching of spelling, 
number fluency and guided 
reading as well as homework 
opportunities 

Continue with whole class 
reading sessions from Year 2, 
where we have already seen a 
positive impact on children’s 
progress. 

Many of our pupils continue to struggle with 
their reading skills, particularly inference and 
deduction. Triangulation has identified that 
the strong teaching of reading is essential in 
ensuring all pupils will be secondary ready at 
the end of Year 6.  

 

3, 4 and 7.  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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All High Prior Attaining Pupil 
Premium children achieve GDS 
in reading, writing and/or maths 

All teachers and TAs are aware 
of their pupil premium children 
and their different levels of 
prior attainment.  

Ensure pitch and challenge of 
whole school curriculum is 
sufficient to fully extend and 
deepen the learning of high 
prior- ability pupil premium 
children 

Internal and external data shows limited 
conversion of high prior-attaining pupil 
premium children into GDS 

3, 4 and 7. 

HT to analyse end of year data 
and prioritise areas of need, 
e.g. KS1 reading, writing and 
maths and KS2 reading and 
Maths 

Data analysis to be based on 
data up to September 2022. 

Data analysis to establish gaps 
to close between PP and non-PP 
children. 

Formal assessment data has informed us of 
needs regarding gaps to close therefore these 
needs to be acted upon. 

3, 4 and 7. 

Accelerate progress and 
attainment of pupils that are PP 
through effective leadership of 
provision.  

Regular staff meetings 

Effective leadership and development of 
teaching approaches when working with PP 
pupils is essential to improve outcomes. EEF 
Toolkit identifies this as a crucial element in 
improving outcomes for pupils.  

3, 4 and 7. 

SLT to ensure AFL strategies 
such as verbal feedback and 
effective written feedback are 
prioritised for PP children. 

Staff agree to focus on marking 
PP children’s work using either 
VF or written feedback. 

Evidence:  
Many studies have shown that effective 
feedback is key to children making progress. 
Additionally, Anne Marie Guhry’s study in 
2017 found that providing targeted feedback 
had a significant effect in improving 
children’s confidence, motivation and 
attitudes.  

3, 4 and 7. 

Significant investment will be 
made in ensuring additional 
staff have the skills and 
knowledge to support rapid 
improvement 

Evidence: 

The Inclusion Review Group at Manchester 
University, on behalf of the Evidence for 
Policy and Practice Information (EPPI) 
Centre carried out research into the impact 
of teaching assistants in the classroom. They 
found that, “the academic achievements of 
primary aged pupils with identified 
difficulties in learning, typically in literacy, 
improve significantly following a period of 
targeted intervention from TAs.”  

4 and 7.  
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At Bethersden Primary there are 
6 classes of a PAN of 20. This 
ensures that classes are kept 
smaller than the traditional 
class of 30.  

Smaller classes impact on children’s 
progress.  Research clearly shows that rapid 
intervention in the early stages of primary 
school provides pupils with the best 
opportunities to succeed.  Smaller classes 
allow adults to work more closely with those 
children who need extra support. 

3, 4, 5, 7.  

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)   

 

Budgeted cost: £4500 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

1:1 tuition of 
targeted pupils to 
ensure they are 
working at the 
appropriate level. 

 

Targeted 
intervention from 
specialist 
intervention teacher 
to raise standards of 
PP children. 

The government has recognised that highly 
targeted tutoring by a trained tutor is a 
powerful tool “because it is a universally 
recognised method of addressing low 
attainment and educational inequality.”  

According to the government NTP website, 
“Strong evidence suggests that the model of 
targeted, academic support, through highly 
trained tutors working with small groups and 
individuals, can make a difference to 
academic progress that can be expressed in 
months” 

3, 4 and 7. 

Rapidly develop 
pupils Speech and 
Language skills so 
that they are in line 
with National 
Expectations 

Train Tas in S&L 
interventions to work 
with targeted pupil 
premium pupils 

Research from EEF Tool Kit identifies early 
support with S&L as being crucial in ensuring 
pupils are able to make appropriate 
progress. 

 

The programs identified has been externally 
evaluated to have significant impact on the 
progress of pupils. 

1 and 4.  
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing)  

Budgeted cost: £5000  

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Increase emotional 
well-being of pupils 
resulting in them 
being more able to 
access the 
curriculum – 
especially in light of 
recent school 
closures. 

Access to additional 
expert support as 
appropriate 

Children’s emotional well-being is a national 
problem. At Bethersden we have several 
pupils that require extensive and additional 
support for their well-being 

 

Improve the mental 
wellbeing of parents 

Good mental health and wellbeing of the 
parents of our pupils has a positive impact on 
the entire family.  

 

Curriculum 
enrichment 
activities provided 
for all children – 
with subsidised 
financial support 
given as appropriate 
to PP families 

Support for trips 

Target extra-
curricular activities 
for PP pupils 

Many children do not regularly experience a 
range of enrichment opportunities in order to 
broaden their experiences both inside and 
outside of the national curriculum. 

 

Opportunities to 
widen the 
experiences of our 
PP pupils.  

Evidence:  
The EEF have stated, 

“we think enriching education has intrinsic 
benefits (sometimes referred to as “arts for 
arts’ sake”). We think all children, including 
those from disadvantaged backgrounds, 
deserve a well-rounded, culturally rich, 
education.” 

 

Target attendance 
and punctuality 
with child-friendly 
incentives. 

Evidence:  

Prior to the pandemic, in 2016, the 
government published findings that showed 
the correlation between poor grades and poor 
attendance. Since the outbreak of COVID, 
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 attendance has been more of a challenge. 
Statistics released by the government show 
that in July of 2022, attendance dropped 
across primary schools in England to 84.4%. 
Incentives have been found to have a positive 
impact on attendance, as does having high 
expectations of all pupils in the school 

To ensure that 
children attend 
school regularly, on 
time and be ready 
to learn.  

Priority places at 
breakfast club and 
after school Club 
with subsidised 
places 

If children attend school regularly, arrive on 
time the children succeed better. 

 

 

 

 

Total budgeted cost: £45,500  
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Part B: Review of outcomes in the previous academic 

year  

Pupil premium strategy outcomes  

This details the impact that our pupil premium activity had on children in the 2021 to 

2022 academic year.   

Due to COVID-19, performance measures have not been published for 2020 to 2021, 
and 2021 to 2022 results will not be used to hold schools to account. Given this, 
please point to any other pupil evaluations undertaken during these academic years, 
for example, standardised teacher administered tests or diagnostic assessments such 
as rubrics or scales. 

Pupil Premium Strategy Reviewed 

 

Strategy Reviewed 

EYFS pupils will 
be fully 
supported on 
entry to school 

GLD:  

All children – 74% achieved a good level of development (Kent average 65% and 

National 65.2%) 

Pupil Premium – 33% achieved a good level of development (Kent average 46.5%)  

Phonics Screening:  

All children – 83% (Kent average 74% and National 75.5%)  

Pupil Premium – 60% (Kent average 57%) 

At the end of 
Key stage 1, 
children are 
achieving in line 
with the 
National average 
in Reading, 
writing and 
maths 

Year 2 SATs Results:  
Reading -  

 Expected+ Exceeding National Average 

All children 36% 27% 67% 

Pupil Premium 0% 0% - 

Writing – 
 Expected+ Exceeding National Average 

All children  27% 9% 57% 

Pupil Premium 0% 0% - 

Maths –  
 Expected+ Exceeding National Average 

All children  46% 27% 68% 

Pupil Premium  50% 0% - 
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To provide high 
quality CPD for 
all teachers in 
relation to 
developing 
mathematics.  

The Maths leader attended training through the Maths Hub.  
 
Key Stage One Maths  

 Expected  
 

Greater 
Depth 

National 
Average 
achieving 
expected 
level 

National 
Average 
achieving 
greater depth 

All Children  46% 27% 68% 15.1% 

Pupil 
Premium  

50% 0% -  -  

 
 
Key Stage Two Maths 

 Met the 
standard 
 

Achieved a 
High 
Standard 

National 
Average 
achieving 
expected 
level 

National 
Average 
achieving a 
high standard 

All Children  47.6% 24% 71% 22% 

Pupil 
Premium  

33% 33% -  -  

 

HT to analyse 
end of year data 
and prioritise 
areas of need. 
Data analysis to 
be based on data 
up to September 
2022.  

Pupil progress reviews and book scrutinies focused on the progress of the PP 
children throughout the school. 

Increase in 
percentage of 
pupils that are 
working at the 
expected 
standard in 
R/W/M 
% of pupils that 
are meeting the 
expected 
standard at the 
end of Yr6. 
1:1 tuition of 
targeted pupils 
to ensure they 
are working at 
the appropriate 
level. 

Year 6 SATs Results:  
Reading -  

 Expected+ Exceeding National Average 

All children 48% 23% 74% 

Pupil Premium 33% 33% -  

Writing – 
 Expected+ Exceeding National Average 

All children  52% 14% 69% 

Pupil Premium 67% 33% -  

Maths –  
 Expected+ Exceeding National Average 

All children  48% 24% 71% 

Pupil Premium  33% 33% - 

 

Curriculum 
enrichment 
activities provided 
for all children – 
with subsidised 
financial support 
given as 
appropriate to PP 
families 

The children were given opportunities to experience a range of trips, sporting 
events and workshops. They were also given opportunities to become involved in 
the wider community of Bethersden.  

Enrichment opportunities were subsidised for Pupil Premium children.  



14  

Children will 
attend school 
regularly, on 
time and be 
ready to learn. 

Breakfast club has been run all year with a steady uptake. 
 
Period: 
01/09/2021 AM to 22/07/2022 PM 
 

 Pupils in 
group 

Attendance 

Pupil 
Premium 

37 90.03% 

Non-Pupil 
Premium 

105 94.15% 

 

 

 


