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Pupil premium strategy statement – Bethersden Primary 
School – 2021-2024 

DRAFT V2. 

This statement details our school’s use of pupil premium (and recovery premium for 
the 2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged children.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Bethersden Primary 
School 

Number of children in school  127 

Proportion (%) of children eligible for pupil premium 
funding 

22.8% (29) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Stuart Gawthorpe, 
Headteacher 

Pupil premium lead Robert Clark, Senior 
Teacher. 

Governor / Trustee lead Jenn Read and Sam 
Buckman, Governor 
leads for Pupil Premium 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £42,350 

Recovery premium funding allocation this academic year £6092.50  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £ 48,442.50 
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year – N/A. 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all children at Bethersden Primary School, irrespective of their 
background or the challenges they face, make at least good progress and achieve 
high attainment across all subject areas. The focus of our pupil premium strategy is 
to use funding to help us improve and sustain higher attainment for disadvantaged 
children at our school that is comparable with that of non-disadvantaged children na-
tionally. This will include progress for those who are already high attainers. 

Our three-year strategy will focus on the key challenges that are preventing our dis-
advantaged children from attaining well.  These are:  

 Underdeveloped oral language and vocabulary across all subjects  

 A lack of understanding of the wider-world 

 An inability among some to approach a task independently, without adult 
support. 

 Self-confidence issues and an intergenerational lack of expectations. 

 
Our approach will be responsive to both common challenges and the individual needs 

of our children, rooted in robust diagnostic assessment, not assumptions about the 

impact of disadvantage. High-quality teaching is at the heart of our approach, with a 

focus on areas in which disadvantaged children require the most support. This is 

proven to have the greatest impact on closing the disadvantage attainment gap and 

at the same time will benefit the non-disadvantaged children in our school. Implicit 

in the intended outcomes detailed below, is the intention that non-disadvantaged 

children’s’ attainment will be sustained and improved alongside progress for their 

disadvantaged peers. 

Our strategy is also integral to wider school plans for our educational response to the 

impact of the pandemic, notably in its targeted support for children whose education 

has been worst affected, including children classed as ‘non-disadvantaged’.     

Our expectation is that all children, irrespective of background or the challenges 
they face, become strong readers with a developed range of vocabulary. This will en-
able them to read to learn and understand across all subjects, broaden horizons and 
ultimately become effective citizens in society.  

The approaches we have adopted complement each other to help children to excel. 
To ensure they are effective we will:  

 ensure disadvantaged children are challenged in the work that they’re set. 

 act early to intervene at the point need is identified.  
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 adopt a whole school approach in which all staff take responsibility for disad-
vantaged children’s’ outcomes and raise expectations of what they can 
achieve.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged children. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with children indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged children. In turn, this leads to a lack of understanding 
of the wider-world which is required to underpin their learning 
journey. Significant numbers are below age related expectations in 
both reading and writing across all year groups.  These are evident 
from Reception through to KS2 and, in general, are more prevalent 
among our disadvantaged children than their peers.  Many pupil 
premium children lack parental support and encouragement at home. 

Our baseline assessments on entry to Reception class demonstrate that 
??% of our disadvantaged children arrive below age-related expectations 
compared to only ??% of others. ((Has this gap widened over recent 
years??)).  

2 Assessments and observations with children and discussions with RWI 
teachers suggest disadvantaged children generally have greater difficul-
ties with phonics than their peers. In 2019, 88% of the cohort achieved 
the required mark in the PSC compared to 75% of children who are dis-
advantaged which was below the national average for this cohort.  

This negatively impacts their development as readers.  

3 Internal assessments indicate that maths attainment among disadvan-
taged children is significantly below that of non-disadvantaged chil-
dren.  

On entry to Reception class in the last X years, between X - Y% of our 
disadvantaged children arrive below age-related expectations 
compared to X - Y% of other children. This gap ??remains 
steady/widens? to the end of KS2. 

 

66% of pupil premium children were assessed as being ‘not yet secure’ 
or working well below’ the expected standard in maths at the end of 
academic year 2020-2021.  This percentage increased when taking into 
account children with wider vulnerabilities. 

4 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged children have been impacted 
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by partial school closures to a greater extent than for other children. 
These findings are supported by national studies.  

This has resulted in significant knowledge gaps leading to children fall-
ing further behind age-related expectations, especially in maths (an-
ecdotally, parents/carers found maths the most difficult subject to 
support through lack of confidence in maths and current teaching 
techniques). 

5 Our analysis shows some disadvantaged children and families need ad-
ditional support to secure and sustain better punctuality and attend-
ance. Although good, our data shows that attendance is lower for chil-
dren entitled to pupil premium funding compared to those not. 

Our attendance data over the last 5 years indicates that attendance 
among disadvantaged children has been between 2.6 and 3.8% lower 
than for non-disadvantaged children. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To improve oral language skills and 
vocabulary among disadvantaged 
children by providing a language-rich 
curriculum for all children, thus 
increasing understanding of the wider-
world.  

Assessments and observations will 
indicate significantly improved oral 
language among disadvantaged 
children. This will be evident when 
triangulated with other sources of 
evidence, including engagement in 
lessons, book scrutiny and ongoing 
formative assessment.  

Standardised vocabulary test scores will 
reflect our ambition to reduce the at-
tainment gap between disadvantaged 
children and their peers to no more that 
10%. This will be benchmarked against 
age-related expectations, within a con-
text of high attainment for all children.  

 

To improve reading attainment among dis-
advantaged children. All disadvantaged 
children leave Bethersden as strong read-
ers. 

 

Improved phonics attainment among dis-
advantaged children by providing inten-
sive support in small groups and one to 
one with the aim to supporting children 
to catch up with their peers.  
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KS2 reading outcomes in 2023/24 will 
show that more than 65% of disadvan-
taged children meet the expected stand-
ard. At KS1 50% of disadvantaged chil-
dren achieved the expected standard. 

To improve maths attainment for 
disadvantaged children at the end of 
KS2, by providing confident use of maths 
talk and maths fluency.  

KS2 maths outcomes in 2023/24 will 
show that more than 65% of 
disadvantaged children met the 
expected standard. 

At KS1 63% of disadvantaged children 
achieved the expected standard. 

 

(*significant change in cohort) 

To achieve and sustain improved 
wellbeing for all children in our school, 
particularly our disadvantaged children. 

Sustained high levels of wellbeing for 
2023/24 will be demonstrated by: 

 qualitative data from child voice, 
child and parent surveys and 
teacher observations 

 a significant increase in 
participation in enrichment 
activities, particularly among 
disadvantaged children     

To achieve and sustain improved 
punctuality and attendance for all 
children, particularly our disadvantaged 
children. 

Sustained high attendance from 
2024/25 demonstrated by: 

 the overall attendance rate for all 
children being more than 96%, and 
the attendance gap between disad-
vantaged children and their non-dis-
advantaged peers being reduced by 
2.3%. 

 the percentage of all children who 
are persistently absent being below 
5% and the figure among disadvan-
taged children being no more than 
2% lower than their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ ******** find cost of NELI for 3 years, ? Bedrock for 3 years, 

PowerMaths resources, Bar Modelling training, Maths.com, Manipulatives  

Activity Evidence that supports this approach Challen
ge 
number
(s) 
address
ed 

Oral language interven-
tions to improve pupil 
engagement and attain-
ment by improving the 
quality of classroom talk. 
Oral language ap-
proaches might include: 

 targeted reading 
aloud and book dis-
cussion with young 
children; 

 explicitly extending 
children’ spoken vo-
cabulary; 

 the use of structured 
questioning to de-
velop reading com-
prehension and un-
derstanding of the 
wider-world; and 

 the use of purposeful, 
curriculum-focused, 
dialogue and interac-
tion (e.g. use of 
maths talk). 

Low cost/high impact. 

 

Medium cost/high im-
pact if we purchase 
something??? 

Oral language interventions can have a 
positive impact on children’s language skills. 
Approaches that focus on speaking, listening 
and a combination of the two show positive 
impacts on attainment: 

 

Evidence: 
 
A trial found consistent, positive effects in English, 

science and maths for all children in Year 5, equiva-

lent to about 2 months additional progress.  

 

https://educationendowmentfoundation.org.
uk/projects-and-
evaluation/projects/dialogic-teaching 

 

Literacy Stars project will improve the ‘love 
of reading’ through carefully targeted 
initiatives including competitions and reading 
events 

 

Possible purchase of a programme to improve 
listening, narrative and vocabulary skills for 
disadvantaged children who have relatively 
low spoken language skills.  The 2020 
strategy refers to ‘Watch your Language’ 
training, training from SALT and NELI pilot – 
did these happen? 

 

 

1,2, 3 
and 4. 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
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Continue teaching for 
“maths mastery” which 
is characterised by 
teacher-led, whole-class 
teaching; common lesson 
content for all children; 
an emphasis on use of 
maths language and talk; 
and use of manipulatives 
and representations.  
 
Any children who do not 
achieve mastery are pro-
vided with extra support 
through a range of 
teaching strategies such 
as more intensive teach-
ing, tutoring, peer-as-
sisted learning, small 
group discussions 
 

Low cost/high impact. 

 

 

The impact of this approach is, on average, 
and additional five months of progress, 
although there is a lot of variation behind 
this average.  The approach less effective 
when the pupil works at their own pace and 
is more effective when given opportunities to 
work in small groups to take responsibility for 
their own progress. 

 

We use the Power Maths scheme which is 
accredited by the DfE.  Our implementation 
of maths mastery is supported by the Kent 
Maths Hub. 

 

Evidence: 

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/mastery-learning 
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Improve the quality of so-
cial and emotional (SEL) 
learning. 
 
SEL approaches will be 
embedded into routine 
educational practices and 
supported by professional 
development and training 
for staff. 
 
Low cost/moderate im-
pact 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

 

Evidence: 

EEF_Social_and_Emotional_Learning.pdf(edu
cationendowmentfoundation.org.uk) 

 

1, 4 and 
5. 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ LSA costs 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Engage with tutors 
(recruited internally 
and externally) to 
provide a blend of 
tuition, mentoring and 
school-led tutoring for 
children whose 
education has been 
most impacted by the 
pandemic. A 
significant proportion 
of the children who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers. 

 

Low cost (DfE 
funded) for 
moderate impact. 

Tuition targeted at specific needs 
and knowledge gaps can be an ef-
fective method to support low attain-
ing children or those falling behind, 
both one-to-one: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1, 2, 3 and 4. 

Additional LSA-led in-
terventions and train-
ing with expert sup-
port for targeted chil-
dren.  

 

Moderate cost for 
moderate impact. 

 

Positive effects have been found in 
studies where learning support assis-
tants deliver high-quality structured 
interventions which deliver short 
sessions, over a finite period, and 
link learning to classroom teaching. 
 
There is also evidence that working 
with teaching assistants can lead to 
improvements in children’s’ atti-
tudes 
 
Evidence: 
https://educationendowmentfoun-
dation.org.uk/education-evi-
dence/teaching-learning-
toolkit/teaching-assistant-interven-
tions 
 

 

1,2, 3 and 4. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ ***** 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Add or delete rows as 
needed. 

  

Parental engagement 
- Attendance 
Champion to spend 1 
hour per week 
analysing data and 
supporting those 
families to improve 
attendance, in 
conjunction with 
office administrator 
and FLO. 

 

Low cost for 
moderate impact 

Parental engagement has a positive im-

pact on average of 4 months’ additional 

progress. Parental engagement strategies 

are typically more effective with parents 

of very young children.  

 

Evidence: 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/parental-engage-
ment 
 
 

 

4 and 5 

Free breakfast club 
place for key children 
and families who need 
support with attend-
ance and punctuality.  

 

Low cost for moderate 
impact 

 

A EEF impact evaluation of the Magic 

Breakfast programme found that offering 

children in primary schools a free and nu-

tritious meal before school can boost 

their reading, writing, and maths attain-

ment by an average of two months’ addi-

tional progress in Key Stage 1.  

https://educationendowmentfoundat 
ion.org.uk/projects-and- evalua-
tion/projects/national-school- break-
fast-programme/  

 

All 

Contingency fund for 
acute issues. 

 

 

Based on our experiences and those 
of similar schools to ours, we have 
identified a need to set a small 
amount of funding aside to respond 
quickly to needs that have not yet 
been identified. 

All 

 

Total budgeted cost: £ 48,442.50 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on children in the 2020 to 

2021 academic year.  

A number of our planned strategies were not fully implemented due to Coved 19 re-
strictions and partial school closures. Our resources were diverted to support acute 
and unplanned need arising from the pandemic.  

Although national assessments were cancelled in 2020/21, our internal school assess-
ments demonstrated that disadvantaged pupil performance in reading/writing/maths 
improved in the last academic year in line with our strategy goals.  

Performance in Reading and Wrirting was similar to previous years. Performance in 
Maths was lower, partly due to the impact of partial school closures, remote learning 
and the introduction of Power Maths which involved the need to ‘re-teach’ and intro-
duce new models.  

Overall attendance in 2020/21 was higher than in the preceding year at 95.64% despite 

the impact of Covid 19, it was higher than the national average. At times when all chil-

dren were expected to attend school, absence among disadvantaged children was ?% 

higher than their peers and persistent absence ?% higher. These gaps are larger than 

in previous years, which is why punctuality and attendance and parental engagement is 

a focus of our current plan.      

Our assessments and observations indicated that pupil wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues. The 

impact was particularly acute for disadvantaged children. Interestingly, behaviour has 

remained generally good.  We have used pupil premium funding to provide wellbeing 

support for all children, and targeted interventions where required. We are building on 

that approach with the activities detailed in this plan. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which 

ones are popular in England 

Programme Provider 
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Tiger Troop  

Sam Riches Therapy 

Buster Gibbons 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible children? 

N/A 
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Further information (optional) 

 

 


